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ABSTRACT 
The present study analyses what permanent academic classroom activity tells us 
about the professional development need of English language teachers in primary 
Schools. Teacher classroom observation was used as data gathering tools for the 
study. As a result, four English language teachers were involved in the study. The 
study was conducted in selected primary schools in North Showa Zone of Orimia 
Regional State. The four teachers involved in the study were observed three times. 
The results of the study reveal that teachers lack English language proficiency. Their 
classroom English lacked quality to use the target language. So, they needed to 
develop their English language proficiency. The result of the study further showed 
that the teachers needed to develop their pedagogic skills. The pedagogic skills the 
English language teachers needed to develop were lesson opening, lesson running 
and lesson ending strategies. Similarly, the teachers needed professional 
development on the areas of language use and transitioning and questioning 
strategies. Based on the finding of the study, it was suggested that English language 
teachers in primary schools needed to get further professional development program 
that addresses their linguistic knowledge and skills need areas so that the teachers 
improve their proficiency in the target language and enhance their skills in teaching. 
 
Keywords: Permanent Academic Activity, Language Use, Professional Development, 
Skills in Teaching 

 
1. INTRODUCTION 

         Continuous Professional Development (CPD) is the concept and practice 
of ongoing structured lifelong learning of professionals in the teachers’ 
development needs Minae and David (2017). their finding indicates that CPD 
is a necessity for teachers to fully engage with their development. They state 
that English teachers choose professional development activities relevant to 
their development need for development so that they discover new 
opportunities, develop their linguistic knowledge and the pedagogic skills. 
According to them, when English their professional development needs are 
considered, they would increase their overall understanding of the target 
language in genuine interactive situations. Because professionally developed 
teachers can apply classroom teaching practices to help students understand  
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and use English language appropriately Minae and David (2017). This means with 
increasing English proficiency; teachers also tend to use language teaching 
strategies that allow them to facilitate language use and interact more effectively 
with their colleagues and students.  

Assessing and identifying professional development (PD) needs of primary 
English language teachers have never received significant interest at the global level 
Zein (2015). However, plenty of studies have explored the role of teachers in the 
classroom Richards (2006). Previous studies have focused on identifying 
pedagogical concerns, like assessing learning outcomes (Wang, 2002), 
implementation of communicative language teaching to develop teachers’ 
profession Butler (2015), Desta et al. (2013), school based CPD in Addis Ababa; 
Clark (2018), key challenges and pedagogic implication; incorporating corrective 
feedback Zhao  (2009), the kinds of challenges that teachers encounter in their 
classrooms Cheng  (2010), effective professional development strategies of English 
language teachers by Hismanoglua  (2010). This means there has been little, or no 
research conducted on what the actual teaching practices report about teachers’ 
professional development needs. This has motivated the study. 

In Ethiopian few studies were conducted on teacher professional development. 
For example, Fekede and Pavi (2015) study professional learning of teachers in 
Ethiopia. His major study focused on the challenges and implications of reforms in 
education. Although Fekede and Pavi explore potential and actual barriers that 
hinder TPD in Ethiopian schools, the study entirely reports about professional 
learning. Similarly, Workneh and Tassew (2013) explored teacher training and 
professional development in Ethiopia. In their findings, they pointed out that 
education quality can be improved by developing teachers’ skills, attitudes, and 
work conditions. From this study, one can understand that teachers’ development 
is one of the key factors in delivering quality education. The implication of this is 
teachers seek development in the areas of the profession. 

Similarly, a study on teacher induction and the CPD in Ethiopia by Tadele 
(2013) shows teachers need professional development program to enhance their 
classroom practices. Supporting this finding, Desta et al. (2013) point out that school 
based CPD is used to enhance teachers’ knowledge of the subject and skills in 
teaching. In their study, they focused on the importance of school based CPD in 
general. Similarly, Rukya (2016) reveals that a study on female teachers’ 
professional development was not conducted.  She recommends that action 
research is helpful method to develop teachers’ knowledge. This means that the 
studies conducted so far have not considered what teachers actually do in the class. 
What teachers’ classroom teaching practices tell us about the teacher’s professional 
development needs has not yet been explored. This study was motivated to fill the 
gap in this regard. 

In order to help us understand potential problems in English teacher 
development is vital to explore the overall trends and practices of the English 
teachers in primary schools. Despite the fact that numerous studies have 
investigated the various aspects professional development of teachers, a plethora of 
research on teachers’ professional development needs has not yet been done. Little 
or no empirical research has devoted to study need- based professional 
development of teachers. This means that many of the studies so far have not 
focused on exploring teachers’ professional development needs. The present study 
was motivated to explore what teachers’ classroom practices talk about the 
teachers’ language use and skills in teaching.   
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Studies conducted outside of Ethiopia, for example, Eba (2013) and Desta et al. 
(2013) discuss school based professional development activities are not effective 
due to various reasons; for example, they ignore needs and expectations of teachers. 
Their findings further reveal that lack of professional development opportunities to 
practice is also another challenge. Naom (2013) reports that most professional 
development of teacher of today is ineffective due to its inabilities not only to bring 
changes in teacher practice in classroom but also to improve student learning in 
class. In connection with this, Eba (2013) states that teachers CPD programs were 
not designed to match with what the teachers are required to have in order to teach 
upper primary school levels. Eba elaborates that teachers’ classroom performance 
do not have confidence in a wide range of English language and academic levels 
found in the classroom. This study was planned to fill this gap. 

In their study about English language instructors’ professional development 
needs, Eksi and Cape (2012) states that primary school teachers lack content 
knowledge and pedagogic skills that respond to their professional development 
need. Their finding reveals that teachers’ lack of content knowledge and the 
pedagogic skills. This means the teachers are ineffective. Similarly, most of the 
studies in Ethiopia, for example, Clark (2018) reports that the contents of the school- 
based CPD were not designed to fit professional development needs of all teachers. 
This means the contents of the lessons were not designed according to the 
professional development need of the teachers.  

Their study further shows the contents of English language improvement 
program (ELIP) and school based CPD activities are not fully relevant to the 
teachers’ professional development needs. They further explained that there has 
been inappropriate balance between the national educational reform and individual 
teacher’s professional development needs. Abraham (2018) holds a similar opinion 
in stating that CPD activities were not sufficient enough to equip teachers with the 
professional support they sought. Eba (2013) also points out that English teacher’s 
poor competence and proficiency in the English have to be a priority concern. He 
recommends the need to explore professional development what English language 
teachers in primary school do in the classes. This means, so far, no literature has 
explored what permanent classroom activities like in the classes.  Partly, the present 
study is part of the attempt to fill this gap. 

Reports from different government offices reveal that the performance of the 
schools so far regarding CPD is not satisfactory (Haromaya University, 2007, (MOE) 
(2013), (MOE) (2014). The CPD programs in the schools are not achieving the 
desired objectives by improving student achievement. Dereje (2015) holds a similar 
opinion when he reports that the CPD practices at school do not have the basic 
features of successful teacher professional development. His finding also shows the 
CPD program is not strongly linked and engaging the teachers. That means the CPD 
activities designed do not address the teacher’s classroom situations. Not 
addressing teacher professional development needs to enhance classroom activities 
may result into a mismatch between teachers’ teaching goals and the students’ 
leaning needs.  

Future Search Conference’s (2012) held at Ambo University reveals that there 
are direct relationships between teacher professional development and students’ 
academic engagement. The report, however, did not discuss anything related to 
what English teachers needed to develop professionally. That means main focus of 
the report was not need based professional development of teachers. Similarly,  Zein 
(2016) indicates that what teachers actually do in the class and their quality of 
language use has not received significant attention. Inadequate English language 
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proficiency in the classroom was observed here and there in Ethiopia. This can be 
due to that fact that quality education has been deteriorating and students’ 
achievement is declining Fekede and Fiorucci (2012), Lemlem (2010) and Tessema 
(2006).  

To this end, strategies and programs were needed to develop teachers through 
continuous professional development so that teachers develop their linguistic 
knowledge and the pedagogic skills. Other programs in the package that were also 
introduced to enhance teacher development program include ‘English Language 
Improvement Program (MOE) (2010), National Education Assessments (NEAs), 
Education Sector Development Programs (ESDP) I and II (2000, 2004 and 2007) 
respectively. The programs focus on providing in-service training for teachers in the 
primary and secondary schools for a relatively short period of time. The training 
emphasizes on improving teacher quality and increase teachers’ classroom 
performances (MOE) (2005). Despite these efforts, however, many English language 
teachers do not speak English at an operational level. Apparently, teachers’ poor 
language skills and their lack of access to appropriate professional development 
needs have made it difficult for them to create an effective learning environment for 
their students. 

To creating an effective learning environment for the students, Ministry of 
Education in Ethiopia (MoE) established English Language Improvement Program 
(ELIP) in 2003. The ELIP focused on creating interactive, engaging in learning 
practical and relevant courses for teachers to help them meet their Continuous 
Professional Development (CPD) needs. However, it has not yet achieved the 
desired result (MoE, 2007). That means although the program was designed to 
develop teachers’ knowledge and skills in teaching to a new level, the development 
of teachers has not been successful as desired. 

The Profile of primary school English language teachers in Ethiopia tends to 
show that mainly, students who were not able to join university would join teacher 
education. Worse still, the pre-service training given to them does not enable them 
to be proficient enough to teach English. The training does not equip the teachers 
with the linguistic knowledge and the pedagogic skills they are required to have to 
teach English in primary schools. Observations and informal discussions with the 
teachers also show that they have poor command of English. This means they do not 
have the needed knowledge of the subject they are teaching, and pedagogic skills 
required to teach English. This inadequate background makes it necessary for the 
teachers to be given opportunities for CPD that address their needs for 
development. Indeed, MOE’s introductions of different reforms and CPDs in the past 
for various years have given a long way to address the problems. However, it leaves 
much to be done yet to improve the situation. 

Informal communication and observations the researcher had with primary 
school English language teachers indicates that the teachers find it difficult to do 
lessons well in the textbook in use (Grades 5-8). That means they lack linguistic 
knowledge and the pedagogic skills they are required to have in order to teach 
English in primary students. Available evidence also shows that several students 
complete primary school with significantly limited English language use skill. The 
students also complete secondary school and join university without much 
improvement in their English language use. This happens in spite of their use of the 
English language as a medium of instruction in the secondary school and university. 
This observation has given rise to the need to study the classroom practices of 
primary school English teachers.  
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2. OBJECTIVE OF THE STUDY 
The objective of the study was to analyse what permanent academic classroom 

activities of English language in primary schools tell us about their professional 
development needs. 

 

3. THE RESEARCH QUESTION 
The study was conducted to address the following research questions.  

What do permanent classroom activities tell us about teachers’ professional 
development need areas? 

 

4. THE PARTICIPANTS OF THE STUDY 
The study involved English language teachers in primary schools of the selected 

study area. The study was conducted at North Showa Zone of Oromia regional State 
in Ethiopia. All the study participants were informed about the objective of the study 
and the data collection processes began after agreement with all of them. 

 

5. THE DATA COLLECTION  
In this study, the primary purpose of conducting classroom observation was to 

address the basic question that the study addresses. This means the classroom 
observation was conducted to gather data about what the English language teachers 
did well and could not do well enough on permanent academic classroom activities 
that involve the use of English language in the classes. The permanent academic 
classroom activities include teacher lesson beginning, lesson running, lesson ending, 
classroom interaction, and classroom management. The intention was not to 
criticize the teachers’ classroom practices, but to identify gaps where further 
professional development is needed to develop the English language teachers in 
primary schools.  

To identify the gaps, the lessons were carefully observed from the beginning to 
the end of the periods and the units for each category were noted down. The 
classroom observations were conducted for 30 minutes long. In order to conduct 
classroom observation, four English teachers (two grades 5 and two grade 7) were 
selected. This means twelve classroom observations were conducted to collect data 
for this study.  Codes were given to the teachers whose classes were observed. For 
example, T1, T2, T3, and T4 codes were given to the teachers whose classes were 
observed. The observation was held for 30 minutes. To get appropriate data on the 
teachers’ classroom practices, the four English language teachers were observed 
four times at different period of time in the 2020/2021 academic year. 

 

6. ANALYSIS OF CLASSROOM OBSERVATION DATA 
The analysis of the data collected was analyzed qualitatively. Themes emerged 

during classroom observation data were coded initially first and then developed 
into focused codes. The data obtained from the four (T1, T2, T3 and T4) teachers of 
English which were observed three times were then developed into focused themes. 
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Then the focused themes supported by theories regarding the focused themes were 
developed into theory.  

The data were collected to obtain relevant data during teacher lesson opening, 
running, ending, and giving instruction. The data obtained were sampled as follows. 

T1: Who can tell me what our yesterday’s lesson? It is about –ing forms of the     

verbs. Today we learn about word formation.  

T2: Who can tell me what our yesterday’s lesson is? It is …… 

T3: Yesterday our topic of the lesson is? 

T4: What did we learn yesterday? -ing. Right? We learnt verb-ing. What is the –   
ing form of ‘look’? ‘Eat’? ‘Come’? ‘Turtu? Milki? Chala? 

Ss: Looking, Eating and Coming. 

Again, let’s see the extract below taken during the second observation time of 
the teacher. 

T1: Word Formation. Who can tell me what word formation?  Copy this one to 
your exercise. 

T2: Yesterday our topic of the lesson was? It is verb –ing form of the verb. 

T3: Make a group in three. Then tell each other the main points of the 
yesterday’s lesson. (Gave some time to the students to think the answers). 

T4: Take the note. All of you copy it to your exercise book. 

 Let us see the extract from the three teachers again: OT1, OT2, OT3 were 
observed as follows.                

  T1: Who can tell me what word formation? 

 T2: Yesterday our topic of the lesson was? It is verb –ing form of the verb. 

 T4: Take the note. All of you copy it to your exercise book. 

Nearly, similar data were sought during the third classroom observation time. 
Let us see the extract again. 

 T1: Yesterday our topic of the lesson is? Who can answer this question? 

 T2: Word Formation. Who can tell me what word formation?  Copy this one to    

  your exercise. 

T3: Make a group in three. Then tell each other the main points of the 
yesterday’s lesson. 

T4: Take the note. All of you copy them to your exercise book. The lesson is 13: 
Revision Exercise.  Today, we start Unit 10: The topic is ‘who is your nephew”: 
Listening and Speaking: Study Picture. Open your book at page 131. 

So far, the classroom observation data obtained related to what teacher 
classroom activities tell us about their professional development needs have been 
reported. In the next section, themes that have evolved from the responses of the 
study participants would be brought together and analyzed. The analysis would 
give us what the teacher classroom activities tell us about their professional 
development needs.  
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6.1. ANALYSIS OF PERMANENT CLASSROOM ACTIVITIES 
This section presents permanent academic classroom activities of the English 

language teachers. These activities include teacher lesson opening, running, and 
ending. Besides, this section discusses other activities the teachers use to deliver the 
lessons. 

 

6.2. TEACHER LESSON OPENING 
The English language teachers were observed with while their English language 

proficiency was weak. Their communication skills in English language were 
observed poor. This means their English language skills were not good enough to 
help students achieve the desired lesson objectives. The data showed that the 
teachers’ lesson opening strategies were poor. They did not use quality language to 
open their lessons well. This means the teachers needed the linguistic potential and 
the pedagogic skills needed to achieve the desired lesson objectives.  

The classroom observation data show that the teachers’ lesson opening 
strategies were poor. This poor quality of the English teachers’ language use may be 
because they lacked the linguistic potential needed to deliver lessons well, or the 
ways they were trained during their college time affected them or they did not know 
the importance of lesson opening, or they did not know the strategies they could use 
to open the lessons well. These ways of opening lessons do not encourage the 
learners to get motivated towards the lessons. The data showed that the teachers 
did not apply what (Richards & Lockhart, 1994) called lesson opening strategies. 
This finding is consistent with Watson (1997). Watson holds a similar opinion when 
he also states that the strategies of lesson opening are used to motivate students to 
use their background knowledge. They strategies as Watson reports are that the 
teacher opened the lessons did not achieve the designed objectives.  

Scrivener (2012) points out that the opening or beginning of the lesson plays a 
significant role in the lesson. It seems to be the moment that the teacher can decide 
whether the learners would be engaged in the lesson or not. Scrivener claims that if 
something goes wrong at this stage, it can affect the rest of the lesson.  This implies 
that it is important to attract students and cultivate their desire for learning at the 
beginning of the teaching. Lindsay (2006) discusses that in the opening of the lesson, 
the teachers should explain to the learners about the aims of the lesson, and how the 
lesson links to previous ones and what activities they are going to do. Similarly, a 
lesson opening is the first phase of a lesson structure. Clark (2018) states that lesson 
opening takes the first 3-5 minutes of the lesson when teachers start to interact with 
students, and it is the commencement of the first major activity. Teacher lesson 
opening plays a significant role in the lesson as it could determine whether learning 
would occur. In contrast, previewing aims at preparing the students for the new 
lesson by raising their expectation of what will happen (Richard & Thomas, 2005).   

 

6.3. THE NATURE OF THE TEACHERS’ LESSON RUNNING 
T1 and T2 were observed while they were teaching ‘-ing form of Verbs’ but the 

T3 was observed while teaching word formation. T4’s class was observed while 
teaching reading passage. The passage was Gebeta. They asked the students to tell 
the class about words containing –ing. It was observed that the students were 
actively participating in telling the teachers verbs containing –ing. The teachers 
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wrote their answers on the blackboard. T1, T2 and T3 used similar questions to ask 
the students. The extracts from T1 and T2 were taken as follows.  

   T1 and T2: Tell me a word that have –ing. Tell me. Tell me. Who? Milki: 
working 

   T3: Who will tell me words containing verb-ing? Habatamu? Ayele? 

    Habtamu: studying 

    Ayele: Looking 

The data reveal that the observed teachers called their students with their 
names to answer the questions. Although the teachers nominated one or two 
students, almost the students handed up to get the chances to answer. This reveals 
that students’ participation was high. The implication is the teachers did well 
enough in the observed classes. This shows that the teachers already know the 
importance of calling students in their names when they ask questions. Brown 
(2001) points out calling students in their names fosters a more interpersonal 
relationship, removes language barriers, and puts students in a better position to 
take charge of their learning and feel more confident to question their teachers.  

Similarly, Willemsen (1995) states many successful educators agree that 
learning students’ names is fundamental to developing a sense of community in the 
classroom. Willemsen further points out that a teacher that does not take the time 
to learn their students’ names is often perceived as disinterested and 
unapproachable. This means by calling on a student by name, it gives the impression 
that the teacher cares about their success and develops a sense of trust. This also 
has an effect on student interactions.  A study by Syverud (1993) points out that 
knowing the names of students promotes interaction. Syverud also states that when 
the professor engages the student in personal conversation, recognizes the students 
by names, and seems to include them in the domain of attention, the subject matter 
seems more accessible. The teacher would do more if he or she is provided skills 
training in teaching. 

                                                                      Let’s us look at the following extract again: 

T1 and T2: who will tell me a word that have –ing. Tell me. Who?           

T3: Who will tell me words containing -ing? Habatamu and Ayele? 

Although T1, T2 and T3 had very good student participation, the observation 
data reveal they did not do well enough on grammar usages when they asked the 
questions. They lack the grammar knowledge needed to use appropriate subject-
verb agreement. This means the teachers do have problem of applying Subject-Verb- 
Agreement. The teachers’ use of singular subject (a word) with the plural verb 
(have) shows the teachers have grammar problems. Had the teachers used “Tell me 
words that have –ing” or “Tell me a word that has –ing”, they would have been 
correct.  

Similarly, the teachers’ use of will was also inappropriate. The teachers used 
the simple future tense to talk about the activities going now. This shows that the 
English language whose classes were observed had difficulties with the use of 
tenses. Had the teachers got professional development programs that address their 
development need on language use, they would have performed well enough in the 
classroom.  

        The data reveal that the teachers seek appropriate grammar when they teach, 
instruct, the teachers are required to develop professionally on grammar lessons. 
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Had the teachers used “…word that has…or …words that have, it could have been 
better. The implication of this means that the teachers are required to get further 
development courses on subject- verb agreement. Offering the teachers with further 
training courses on grammar lessons would equip the teachers with the knowledge 
they needed to teach English.        

The observation data also reveal that the teachers wrote words containing –ing 
on the blackboard and instructed students to copy the words from the board. Here 
is an extract from of the teachers’ lesson running. 

T1 and T2: Here are two examples of words containing ‘–ing’. Keep quiet. What 
is the ‘-ing’ form of Learn? 

  Learn + -ing become learning 

   Study + -ing become Studying 

   Read + -ing is Reading. 

   T3: Tell me the –ing form of read, study, come and go” Almaz, can you answer 
the - ing form of Read? 

   S1: Reading. 

   T1 and T2: Excellent. Chala, what is the –ing form of the study? 

   S2: Studying. 

   T1 and T2: Very Good. Who can tell me the –ing form of come? Burtukan? 

   S3: Coming. 

The data show that T1 and T2 asked the students the questions. But they 
become askers and answerers of the question. The students could have done by 
themselves to find the answers which the teachers required them to solve. This 
seems the teachers poorly performed the lesson. This might be due to teachers’ lack 
of the knowledge or pedagogic skills they are required to apply to enhance 
classroom activities. Similarly, it implies that the teachers played dominant roles in 
the English classes. Further professional development training courses on students 
centered method of teaching English language would equip the teachers with 
knowledge and the skills they are required to apply in the classes.  

After the class, T1 and T2, T4 were asked to reflect on why they did not allow 
students to try out the –ing form of the words they were given. The teachers 
reflected that if they were given this opportunity, the students would disturb by 
shouting loudly. From the teachers’ reflections, one can observe that the students’ 
lack of discipline and attention during the lesson are some of the challenges that had 
worried the teacher. My observation data of the classes reveal that no noticeable 
disruption in the progress of the lesson occurred when the teachers form the –ing 
form of the words themselves. This implies that the T1, T2 and T3 did not do well 
enough in allowing the students to discuss the question and to find the answers by 
themselves. Therefore, continuous professional development courses on active 
learning strategies of teaching English will equip the teachers with the required 
pedagogic skills. 

In T3’s and T4’s lesson, the introduction included explicit framing of the lesson 
objectives. Here is an extract from the lesson opening:  

T4: Who can tell me our previous lessons? No one? Hand up if you want to 
answer. 
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No? Ok! Work in group now. Open your book on page 98. 

There was no defined closure. Lesson opening and running strategies were 
clear that some planned lesson activities had not been completed. The transitions 
were smooth. There was some variety of lesson activities, with the teacher telling 
stories to engage pupils with core concepts, asking them to write based on the 
instructions given. First, T4 made the students write sentences from the instructions 
given. Then he wanted the student to work in small groups to discuss the sentences. 
Fink (2005) discusses a teacher can ask a student to help them summarize, write 
down the main points on a piece of paper what they think are the main points of the 
lessons. The teachers can review the students’ answers to gauge their 
understanding of the topic. 

In T4 and T3’s lesson, the lesson running was extracted as follows: 

    T4 and T3: Did you do your homework?  

    Ss: Yes! (Some students) 

    T4 and T3: Let us do the answers.  

    Ss: Yes! 

    T4 and T3: Open your book at page 136.  Lesson Seven: Comparatives 

  Activity 1. With a partner, discuss the following sentences.  

The activities want the students to discuss the following sentences with their 
partners first and then the students are required to copy them into their exercise 
books. Let us see the extract. 

 Copy the following into your exercise book. 

1. Hawi is younger than Tona. 

2. Fatuma is fatter than Rebika. 

3. Tiru is shorter than Chaka. 

4. Hailemarian is younger than Tewabech. 

5. Dibaba is smaller than Mezgebu. 

Then the teacher wanted the students to compare the things in their class using 
“Than”. Here is how the teacher gave the students examples. Here is the extract. 

 T4 and T3: Write 5 sentences using than to compare things in your class. 

  Example: A ruler is longer than a pencil.  Who can write 5 sentences? 

The observed data reveal that the observed teachers spent much of their time 
on Lesson Seven: Comparatives. From this extract, one can understand that there 
were no clear introductory and closure parts of the lesson. In fact, the teachers asked 
what the students learnt the day before to activate their prior knowledge as a lesson 
introduction. Questions can be asked to activate students’ prior knowledge. But the 
teachers are expected to give students sometime to think about the answers. This 
finding is similar with Fink (2005) who states a teacher can gather background 
information from the students to shape introductory questions and learning 
activities to familiarize students with the topics of the lessons. 

Transition from lesson introduction to lesson presentations was quick as it was 
not marked clearly and relatively smooth. Activities largely involved the teacher and 
questions to the whole class. There was no checking students’ understanding of the 



Melkamu Teklu Kisi, Tamene Kitila PhD, and Mekuria Zewdie PhD 
 

International Journal of Engineering Technologies and Management Research 103 
 

lessons. The students were asked collectively. What was observed from the 
observed teachers was stated against what Fink (2005) reveals. Fink states that a 
teacher need to develop a creative introduction to the topic to stimulate interest and 
encourage thinking. You can use a variety of approaches to engage students. The 
data reveal that the teacher lacks this skill to do so. This might imply that the teacher 
is required further training courses in order to introduce, run and end the lessons. 
Besides, further professional development courses are needed to the teacher to 
develop pedagogic skills. 

The data from the extract reveal that the observed teachers like other teachers 
began the lesson by questions. The questions were used to reminder of what the 
student wanted to do and how they want to do it. The teacher did not praise the 
students and posed the questions to the whole class. Fink (2005) offering praise for 
students' work and efforts so that students can begin to view their own intelligence 
as something that can be developed. 

T3’s and T4’s lesson was Lesson Six: Using: What is your … like? My…is…. on 
student textbook 135. Here is what is extracted again: 

T3 and T4: Today our Lesson is Gebeta: Week 11. Yesterday we learnt    

 about Birds and Frog. Read the topic Bontu. 

 Bontu: The Birds and Frog 

 T3: Very good, Bontu. Other students, who can try? Garuma? 

 Garuma: Writing Composition 

  T3: Good Garuma. What else did we learn yesterday? Lense? 

  Lense: Syllables.  

 T3: Excellent! Lense.  Now, we are going to start Week 11: Gebeta 

 Week 11: Day 1. Open your book at Page 85. 

A study by Fink (2005) reveals that a teacher has to prepare several different 
ways of explaining the material (real-life examples, analogies, visuals, etc.) to catch 
attention of students and appeal to different learning styles. Furthermore, the data 
show that the teachers appreciated the students who tried to answer the lesson 
opening questions saying, “Very Good”, “Excellent” and “Good”. Fink expresses that 
teacher praise is one of tools that can be a powerful motivator for the students 
during opening lessons. Research suggests that praise is used in both general and 
special education classroom in every stage of the lessons. These guides offer 
recommendation to instructors using praise to maximize its positive impact. 

From the observation data, one can also understand that transitions were not 
well organized. Due to lack of clarity of starting new lessons, the teacher got limited 
students’ response. The lesson task involved varied teaching approach (direct 
instruction at the beginning and end).  Much of the lesson time involved students 
working in groups. Although there was little evidence of checking students’ 
understanding, students’ learning needs, achieving the lesson objectives. Fink 
(2005) states a teacher has to design and identify strategies to check students’ 
understanding. Checking students understanding of the lessons helps the teachers 
to design learning activities.  

Brown (2001) hold a similar opinion that teachers can begin to establish a 
positive learning environment by showing their passion for the subject matter, 
using student names, reinforcing student participation during class, and being 
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active in moving among the students. This implies that if the teachers are provided 
further development courses on this area, they would do more than what they are 
doing now. 

T2 was observed while teaching ‘-ing form of Verbs’. The teachers used nearly 
similar kind of lesson presentation. They asked the students to tell the class about 
words containing –ing. It was observed that the students were actively participating 
in telling the teachers verbs containing –ing. The teachers wrote students answers 
which are verbs containing –ing. The teachers used different kinds of questioning 
techniques to ask the students. T2 used the same kind of question to ask the 
students. The extract from T2 was taken as follows.  

 T2: Tell me word that have –ing. Tell me. Tell me. Who? 

The data reveal that all the observed teachers called their students who they 
wanted to answer the question. Although the three observed teachers differ in 
asking the number of who would answer the questions, all the students handed up 
to answer the teachers’ questions. This reveals that students’ participation was high. 
The implication is the teachers did well enough in the observed classes. This shows 
that the teachers already know the importance of calling students in their names 
when they ask questions. Asking students in their names fosters a more 
interpersonal relationship, removes language barriers, and puts students in a better 
position to take charge of their learning and feel more confident to question their 
teachers.  

Willemsen (1995) states many successful educators agree that learning 
students’ names is fundamental to developing a sense of community in the 
classroom. Willemsen further points out that a teacher that doesn't take the time to 
learn their students’ names is often perceived as disinterested and unapproachable. 
This means by calling on a student by name, it gives the impression that the teacher 
cares about their success and develops a sense of trust. This also has an effect on 
student interactions. Syverud (1993) holds a similar opinion in stating that knowing 
the names of peers by either activity in which they learn each other’s names or by 
hearing the teacher address them promotes interaction between students. Syverud 
also states that when the professor engages the student in personal conversation, 
recognizes the students by names, and seems to include them in the domain of 
attention, the subject matter seems more accessible.  

The data from the observed teachers reveal that T2 did not do well enough on 
grammar usages when they asked the questions. The teacher lacked the knowledge 
needed to use appropriate subject-verb agreement. Had the teachers used “…word 
that has…or …words that have, it could have been better. This means the teachers 
are required to get further development courses on subject- verb agreement. 
Offering the teachers with further training courses on grammar lessons would equip 
the teachers with the knowledge they needed to teach English.  

The observation data show that the teachers do have problem of applying 
Subject-Verb- Agreement. The teachers’ use of singular subject with the plural verb 
shows the teachers have grammar problems. Had the teachers used “Tell me words 
that have –ing” or “Tell me a word that has –ing”, they would have been correct. To 
use appropriate grammar when they teach, instruct, the teachers are required to 
develop professionally on grammar lessons.  The observation data also reveal that 
the observed teachers wrote words containing –ing on the blackboard and 
instructed students to copy the words from the board. Here is an extract from of the 
teachers’ lesson running. 
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T1 and T2: Tell me the –ing form of read, study, come and go” Almaz, can you 
answer the - ing form of read? 

S1: Reading. 

T1 and T2: excellent. Chala, what is the –ing form of the study? 

S2: Studying. 

T1 andT2: Very Good. Who can tell me the –ing form of come? Burtukan? 

S3: Coming. 

The data show that T1 and T2 asked the students the question. But they become 
askers and answerers of the question. The students could have done by themselves 
to find the answers which the teachers required the students to solve. This seems 
the teachers poorly performed the lesson. This might be due to teachers’ lack of the 
knowledge or pedagogic skills they are required to apply to enhance classroom 
activities.  This might imply that the teachers play a dominant role in the English 
classes they were teaching. Further professional development training courses on 
students centered method of teaching English language would equip the teachers 
with knowledge and the skills they are required to apply in the classes.  

After the class, T1 and T2 were asked to reflect on why they did not allow 
students to try to the –ing form of the words the students were given. The teachers 
reflected that if they were given this opportunity, the students would disturb by 
shouting loudly. From the teachers’ reflections, one can observe that the students’ 
lack of discipline and attention during the lesson are some of the challenges that had 
worried the teacher. My observation data of the classes reveal that no noticeable 
disruption in the progress of the lesson occurred when the teachers form the –ing 
form of the words themselves. This implies that the T1 and T2 did not do well 
enough in allowing the students to discuss the question and to find the answers by 
themselves. Therefore, continuous professional development courses on active 
learning strategies of teaching English will equip the teachers with the required 
pedagogic skills to apply new knowledge so that the teachers build their skills set 
and knowledge about lesson running 

 

6.4. THE NATURE OF THE TEACHERS’ LESSON ENDING 
The lesson ending by T1, T2 and T3, T4 was extracted below. 

T1, T2 and T3, T4: open your book on page-----. And copy activities One and 
Two into your exercise books and do the activities for tomorrow.  

The observation data from the extract reveal that the teachers tried to tell the 
students what they are going to do for the next classes. They tried to inform the 
students as they should copy the activities into their exercise books and do the 
answers to the activities as they are instructed in the student textbook. The 
classroom observation data exposed that the observed teachers did not try to give 
the students a general summary of the lesson of the day. Besides, it seems to me that 
the teachers did not check whether the students have understood the main points 
of the lesson of the day or not. Not doing so means that the teachers did not recap 
the main points of the lesson of the day. This means the teacher could not do well 
enough in the end the lesson ending. This implies that the teachers are required to 
get CPD opportunities on the lessons would be brought to an end.  

In order to check students understanding of the lesson, the teacher asked the 
whole class weather they had questions. Most students raised hands to volunteer 
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answers and many of them answered simultaneously. The students seemed almost 
engage with tasks. Students’ eagerness to answer the question reveals that there 
was a high degree of individual involvement. Fink (2005) states that the best way to 
end a lesson is to give students some kind of review activity so that they may see the 
progress the students have made in just one lesson. One of the most common and 
easiest to implement is simply taking the last 5 minutes of class to ask your students, 
“What have you learned today?” What the classroom observation data tell us about 
the teachers’ professional development needs are summarized as follows.   

 

Figure 1 Teacher professional development needs areas 

 

The implication of this is the teachers are required their skill set and stay up to 
date on school trends, increase their own teaching performances and adding to the 
school value. The response exposed both young and experienced English language 
teachers to new ideas, solidify the knowledge and increase their experts on how the 
lessons run. To put it in nutshell, opportunities like workshops, conferences and 
other networking events allow English language teachers to branch out to meet 
learning needs. This means new skills acquired through professional development 
training can be critical to opening new doors within the field. 
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